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Practice does not make perfect.
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Practice does NOT make perfect
(Lightbown, 1985, 2000)

fifth edition

How Languages are Learne

Great Expectations: Second - Language
Acquisition Research and
Classroom Teaching

1985¢

PATSY M. LIGHTBOWN
Concordia University

Anniversary Article
Classroom SLA Research and Second |§&
Language Teaching

2000%

Patsy M. Lightbown
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Practice is “specific activities in the second language, engaged In
systematically, deliberately, with the goal of developing knowledge
of and skills in the second language”

(DeKeyser, 2007)

Sk Practice in a %
. Second Language | r

2R Perspectives from WIhg,
. Applied Linguistics and

mmmws? W S 55 2 =E< THULE

SEFIHGR-—XTERRK. [EDFEN
N EVWDSERELGEEEE (CEDUVESLAIE R
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Drill and kill
Stimulus-response
Mindless parroting

[LERD &)

FHENEXB(C(deliberate). R
(systematic) (CREBRAF) Lz KD IEFE(C.

TUTCHRBICER D EZ2zBHIE I =S8aE)
(DeKeyser, 2007)

Deliberate: BEINRTSUF71 R
—>EDIRVEDE - AF)LZIBHBIZsHI(C,
,Em'\%ﬂlj(c_%ﬁ (L_HYD%H@

Systematic: RNRITSVF7T1 R
—>EU TLD) EBXRIEEDIRL
FEOWSTREZ(CETET D
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Practice makes perfect?

1985¢

2000%

2019%

Great Expectations: Second - Language
Acquisition Research and
Classroom Teaching

Anniversary Article
Classroom SLA Research and Second
Language Teaching

Patsy M. Lightbown

Perfecting Practice

PATSY MARTIN LIGHTBOWN

The
Modern Language
Journal

LLAA |




Lightbown (2019)

“1 am prepared to say agal
that kind of practice&loes not make perfect. |

...... Practices the only way to make perfect, &9
but the challenge is to understand what kind
practice will lead learners closer to tigab a | s

1 v =
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£ - ZIR Suzuki

B SECOND LANGUAGE ACOUSITION RESEARCH SERES éz

RO BBEROERET PRACTICE AND AUTOMATIZATION

- -BOMLERRLT IN SECOND LANGUAGE RESEARCH

PERSPECTIVES FROM SKILL ACQUISITION THEORY
AND COGNITIVE PSYCHOLOGY

AR ELN  ME R e EDITED BY YUICHI SUZUKI
BPES- 2N L - YO0 - ABNC = ...
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Research Synthesis by Maie & Godfroid (2023)

After DeKeyser’s (2007) publication,
“the exponential growth of L2 practice research”

S
& 30
o
.}
92
@
O
E 20
=

15

10

5 . -
. —
2016-2022

Marsden & Hawkes (2023) e

“There has been a boom in research into practice, evidenced by...
a special issue (Suzuki et al., 2019), a large meta-analysis (Kim &
Webb, 2022), and a growing set of partial and conceptual
replications (e.g., Suzuki, 2017); these are all signs of a maturing

agenda.” (p. 89)
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[ E | =X X BSLAIE:E (DeKeyser, 2020; Suzuki, 2023)

Skill Acquisition Theory
(AF¥)LBEm. BEMCE W

ZAEZOERO—DT, SBEUNDEL BRFILBE
(e.q., BEDEDS, FEY, BEOTERIE)
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Contents lists available at ScienceDirect

Reséarch MethodsTh
Applied Linguistics

Research Methods in Applied Linguistics

journal homepage: www.elsevier.com/locate/rmal

fMRI reveals the dynamic interface between explicit and implicit )
knowledge recruited during elicited imitation task e

Yuichi Suzuki®"*, Hyeonjeong Jeong ™', Haining Cui®, Kiyo Okamoto®,
Ryuta Kawashima®, Motoaki Sugiura®

2 Kanagawa Univej
b Tohoku Universit]
¢ McGill Universii
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Introduction (Page 10)

I take the following position for this chapter:
In communicative language use, automatized
explicit knowledge often complements and
functions similarly to implicit knowledge and is
a more realistic goal for L2 users,
particularly in instructional settings.

This perspective is only one way of looking at
language learning but hopefully provides a

valuable theoretical and practical point of view.

ARENFE AF) B m ao A DM

B SECOND LANGUAGE ACOUISITION RESEARCH SERES é{

PRACTICE AND AUTOMATIZATION

IN SECOND LANGUAGE RESEARCH

PERSPECTIVES FROM SKILL ACQUISITION THEORY
AND COGNITIVE PSYCHOLOGY

EDITED BY YUICH! SUZUKI
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[#12] Suzuki (2023) Practice and Automatization
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PRACTICE AND AUTOMATIZATION

IN SECOND LANGUAGE RESEARCH

PERSPECTIVES FROM SKILL ACQUISITION THEORY
AND COGNITIVE PSYCHOLOGY

EDITED BY YUICHI SUZUKI
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HWRIR [TS507 4 ] D5DDIRAI (Suzuki, 2023 Introduction)

1.Deliberate
2.Systematic
3.Transfer appropriate
4.Feedback
5.Desirable difficulty

-> “Perfecting practice”

B SECOND LANGUAGE ACOUISITION RESEARCH SERES él

PRACTICE AND AUTOMATIZATION

IN SECOND LANGUAGE RESEARCH

PERSPECTIVES FROM SKILL ACQUISITION THEORY
AND COGNITIVE PSYCHOLOGY

EDITED BY YUICH! SUZUKI
SaE




1. Deliberate in 2&00MEZE

Anders Ericsson({[MBFEE)
[FZFEAN] DI(TET BICIE. A2 U TLNBDH?

PEAK

SECRETS FROM
THE NEW SCIENCE
OF EXPERTISE

Anders Ericsson

Robert Pool
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Anders Ericsson

Deliberate practice

makes perfect

“If doing something repeatedly might be considered practice,
deliberate practice is a different animal: it's goal-directed,
often solitary, and consist of striving to reach beyond your
current level of performance.” (Brown et al., 2014, p. 183)

lze =]11




Deliberate practice in SLA

Deliberate practice refers to conscious and intentional
learning with the aim of developing accuracy and fluency
in skills, supported by procedural knoweldge. (Suzuki,
2023, p. 11)



Deliberate practice(CEELRBRRD

“One eye-opening anecdote comes from my observations of reading aloud
practice in junior high school in Japan. In these successful English classes,

beginner-level students were engaging in oral reading of story passages

many times (e.q., a total of 20-30 times) distributed over several
classes.” (Suzuki, 2023, p. 11)

CDEFE. AR TREREREN ?
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Deliberate practicelCEE/RRRQ

- BMEDT B U TCTTEDLRDICIRBCET., FHDITBEND
- N1 > Rtwv b : Tedious/mandatory-> rewarding/meaningful
cDUW b D@ <EEUT, HEEEEHD
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Systematic practice in SLA (Suzuki, 2023, p. 13)

Systematic practice is all about timing.



Systematic practice is all about “timing”

(a) Practice Distribution

Massed Short spaced [Long spaced

A | A A > A A [«—— A

(b) Practice Sequence/Variability

Blocked Interleaved Variable
A A A A C B A B
B B B C A B D E F
C C C B A C G H

(c) Language-Focused Support Timing

Before During After

! 0

A A A A A A A A
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1

Spacing effect (

Als 5]

=

Study 1

Study 2

a=0.7

Study 1

)

Study 2

SLA 2010

(e.g., Kasprowicz et al. 2019; Nakata, 2015;
Nakata & Elgort, 2021; Rogers, 2015; Serrano
& Huang, 2018; Suzuki, 2017; see Kim &
Webb, 2022 for meta-analysis).
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Suzuki, Y. (2017). The optimal distribution of practice for the
acquisition of L2 morphology: A conceptual replication and
extension. Language Learning, 67(3), 51a545.

Suzuki, Y. (2021). Optirr |§
transfer: Comparing the |}

repetition. Language Le |

Suzuki, Y., & Hanzawa,
double-edged sword for
study. Studies in Secon(

A Journal of Research in Language Studies

Volume 71
Number 1

March 2021

Studies in
Second
Language
Acquisition




5%A (Li & DeKeyser, 2019; Suzuki, 2017)
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RO UBRBDY A =20 x FekDFE

PEEE (Spaced Practice) g hiFE (Massed Practice)
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Transfer-appropriate practice in SLA (Suzuki, 2023, p. 19)

ransfer concerns the extent to which the effect of
practice transfers to other linguistic structures,
knowledge, skills, activities, tasks, and contexts.




. Transfer-appropriate

Transfer (¥5%8)
—>EHBUEEERIA, MHE. XFI)ILES). YR
MBDIZHE CENLS SUVGAETESM

A=aZ=Z0—>2 32 A CTIERADKRDICIRDICIE,
A=Z31=250—>2 30O THRETED
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3. Transfer-appropriate
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Suzuki, Eguchi, & de Jong. (2022). Does the
reuse of constructions promote fluency
development in task repetition? A usage-
based perspective.
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Training Schedules

Week 1 Week 2
Day 1| Day 2| Day 3| Day4
Blocked Pretest | AAA | BBB | CCC | Posttest
Interleaved VEF L | ABC | ABC | ABC | VEF
Control No Training




Example

15t delivery

A tall boy and small boy joined a race. The tall boy was so
fast so he was top. That's why he felt so. He came up with
taking a nap under a tree. While he was sleeping, a small
boy caught up with him. The tall boy didn't notice the small
boy. When he waked up, everyone passed over him so he
was in the last as a result. A small boy won the tall boy lost,
so the tall boy regretted taking a nap

2nd delivery

A small boy and tall boy joineda race. The tall boy was so
fast so he was in top. So, the tall boy felt so. He caught up
with taking a nap under tree. While he was sleeping, a small
boy caught up with him. However, he didn't noticed it.
When he woke up, everyone passed over him. So the tall
boy ran after them, but he couldn’t. As a result, the small
boy wonand the tall boy lostso tall boy regretted

3rd delivery

Lexical trigram:
tall boy joined
small boy won
tall boy lost

A small boy and tall boy joineda race. The tall boy told the
small boy “I will win you are small, so you can't win the
race.” At first, the tall boy was in top, so he came up with
taking a nap under a tree. While he was sleeping, a small
boy caught up with the tall boy. However, the tall boy didn't
notice. When the tall boy woke up, everyone passed over
him and he was in the last. He ran after them, however, he
couldn't do it. As a result, a small boy won The tall boy lost
so the tall boy regretted.




Example

Lexical trigram:

tall boy joined

small boy won

tall boy lost

POS trigramAdjective Noun Verb

15t delivery

A tall boy and small boy joined a race. The tall boy was so
fast so he was top. That's why he felt so. He came up with
taking a nap under a tree. While he was sleeping, a small
boy caught up with him. The tall boy didn't notice the small
boy. When he waked up, everyone passed over him so he
was in the last as a result. A small boy won the tall boy lost,
so the tall boy regretted taking a nap

2nd delivery

A small boy and tall boy joined a race. The tall boy was so
fast so he was in top. So, the tall boy felt so. He caught up
with taking a nap under tree. While he was sleeping, a small
boy caught up with him. However, he didn't noticed it.
When he woke up, everyone passed over him. So the tall
boy ran after them, but he couldn’t. As a result, the small
boy wonand the tall boy lostso tall boy regretted

3rd delivery

A small boy and tall boy joined a race. The tall boy told the
small boy “I will win you are small, so you can't win the
race.” At first, the tall boy was in top, so he came up with
taking a nap under a tree. While he was sleeping, a small
boy caught up with the tall boy. However, the tall boy didn't
notice. When the tall boy woke up, everyone passed over
him and he was in the last. He ran after them, however, he
couldn't do it. As a result, a small boy won The tall boy lost
so the tall boy regretted.
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(Chap 2: Suzuki, Nakata, Rogers)
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(Chap 3: Sato)

AINASIVIRFES - &= - XEHDVUF15 A
(Chap 4: Marsden & Hawkes)

AlZzZER U E1—59%F3
(Chap 5: Ruiz et al.)

S A DEAHENDE (TBLT)

(Chap 6: Lambert)
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SITUATING PRACTICE IN A LIMITED-
EXPOSURE, FOREIGN LANGUAGES
SCHOOL CURRICULUM

Emma Marsden and Rachel Hawkes
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Marsden & Hawkes (2023)
AFINEBNN—ADAHDVUF1 5 LHFE
Deliberate=> [(CEEI - RIRHD
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“meticulous record-keeping of when grammar and words are encountered.”

(p. 100)

étre
(ie, tu, il/elle)

4 )

est [5], iI' [13], elle! [38], amusant [4695],

Lessons regular adjective gender calme [1731], content [1841], intelligent N/A N/A
3&4 agreement (as complement [2509], malade [1066], méchant [3184],
to verb only); triste [1843], mais [30], ou [33], merci [1070]
intonation questions \ /
étre & avoir est [5], iI' [13], elle! \
(i Hpiiele) ii2 [13], elle? [38], ami [467], amie [467], [28] ‘amusank [1659],
calme [1731], content
RO R chanteur [3251], chanteuse [3251], femme . .
feminisation of job titles (-e) [1841], infelligent
Lessons [154], homme [136], professeur [1150],
i o [2509], malade [1066], N/A
92&10 2 g professeure [1150], dréle [2166], intéressant . :
subject pronouns il/elle : .| méchant [3184], triste
S [1244], faux [555], sympa(thique) [4164], vrai :
meaning ‘it 099 [1843], mais [30], ou
[292) [33], merci [1070]
indefinite articles
-ER verbs ( \
(e, lu, /elle) . . N estis). 3, eller
faire [29], fais [25], fait [38], amusant [4695]
present simple used with its aimer [242], cocher [>5000], passer' [90], [25], ¢ca [54], activité colrr;e [1731] con’rer;’r
continuous meaning porter! [105], rester [100], trouver [83], école | [452], courses [1289], PR R
Losses [477], moment [148], semaine [245], solution | cuisine [2618], devoirs [1B%1); Iereligant
19 & 20 : d 4 ’ [2509], malade [1066],

a with certain verbs

(at)

two-verb structures: aimer +
infinitive

[608], uniforme [1801], chaque [151], &' [4],
avec [23]

[39], lit [1837], ménage
[2326], modele [958],
quoi [297]

méchant [3184], triste
[1843], mais [30], ou

[33], merci [1070]




HADGSRGERSE - « -

REBRIZEDARX

—FE(CEEEN - "KIRHODE
— & SSystematiclCiEE I DdH ?
—PPPORETEZT )L EMHENEV(FREFH, 2006)




PPPODIEEF]IE

Presentation (12/1x)

!

Practice (&)

!

Production (F18)

== NP

(declarative)

!

F e = BRI EK

(procedural)

!

N O

B8t

(automatization)

N

57 0+tX

ey — =Z=H j
B _=iB

A > 7 F(Input)

A 4

IB#Z (comprehension)

!

ARTE1L (intake)

!

& (integration)

A 4

77 k7 b (output)

AN

AN
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Presentation

Practice iy ighahe © 2

]

F B R D TEFHAETEE)

Production

PISEL ;> w NEARL. HARED R UJLADIREE. Feis
SEENDE KN IREN
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Straw man (EAR2) €FJ)L !

Presentation bem

Production FASEED

ER(F. PPPTHOTHE. HED(Z
FRAIRTIRZLUTLD

(FEFH, 2006,; 148 - 5718, 2022;
Bui & Newton, 2021; Suzuki, 2023)
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Presentation (3&7R)
@®Paragraph Chart (MT{EUTHAEZXEHD)
@Summary Sheet (100FDOHAEE _C%‘f’l)

—— et

®Comprehension sheet (RRRE)

1

Practice (##3)
(Vocabulary scanning sheet (EEZEZ*HEZ D)
(®)Reading practice sheet (VIBHEFHxZ T 5)
(®)Dictation sheet (AX DX EZZEZHS)
(DReproduction sheet (U 7OX 27 3 V)

1

Production (F1E)
®fEM « P E Y 7ICEET BARRTEH
(RFEY b, TAR—b, TARBYIaVE)

Z U 3> %2-30F-
(x4zo>3>)

%HH(L_]. 2o
Productlonlﬁib%ﬂ
— 8EFREIMM T TITD
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Practice makes perfect. But how?
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