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A Systematic Review of Published Articles in ARELE 1-24:

Focusing on Their Themes, Methods, and Outcomes

Atsushi MIZUMOTO
Kansai University
Ken URANO
Hokkai-Gakuen University
Hiroaki MAEDA

Institute for Foreign Language Research and Education, Hiroshima University
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Figure 3. Research types of ARELE articles.
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w525 @ Suzuki & DeKeyser (2017)
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Suzuki, Y., & DeKeyser, R. M. (2017). Effects of distributed practice on the proceduralization of morphology. Language Teaching Research, 21(2), 166-188. 9
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Suzuki, Y. (2017). The optimal distribution of practice for the acquisition of L2

morphology: A conceptual replication and extension. Language Learning, 67, 512-545.
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o FMIEME wIUEF. s Expanding Spacing More Effective than Equal Spacing for L2 Vocabulary Learning?
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Kim, S. K., & Webb, S. (2022). The effects of spaced practice on second language learning: A meta-analysis. Language Learning, 72(1), 269-3109.
14



EDESICHEXTHERBHRIPIHFEINTWLWEH?

22 DEEL2EBEFIHFEDIHZS (Plonsky, 2013)
Language Learning & Studies in Second Language Acquisition

1990-2010F £ T

« UTOEBIIMERT — X % Flid 5 L TE
WX AICHE SN TWLWED ST,

|lLIJ|\

BRIEELD, 4T LD

« Sample size « pvalue (p = XXEFBEZTZAI349%)

« Mean, SD « Reliability (inter-rater reliability, instrument reliability)
. Effect size (26%) 28% (Derrick, 2016)

« Confidence interval (5%) « Statistical assumptions checked 17% (Hu & Plonsky, 2021)

KIEE DDA+ (cf., Mizumoto et al., 2014) .



DEGBERITFNELRESINTWEINY

ENMROBRERETHICIE, BXHREDH' 22D HLHEN

Plonsky (2023, AAAL Plenary)

The “methodological turn” in applied linguistics

(Byrnes, 2013, p. 825)

* Don’t just take my word for it!

The Modern Language Journal

Notes from the Editor

HEIDI BYRNES

I am writing these notes as the editorial office is
preparing the index for volume 97 of The Modern
Language Journal. 1t is an appropriate time to
look over all the articles published over the past
year in the entire volume. What is striking to me
is the range of theoretcal frameworks the
authors have invoked: cognitive psychology with

tell our publics that we know—and not only how

we do it

At first sight one might take this “methodolog-
ical murn” to be yet another marker of the fact

that, as the saying goes, “we live in mteresting
times” and that those interesting times are upon
us with considerable force in applied linguistics.

“methodological issues ...demand a kind of professional scrutiny that goes directly to the core of what we do
and what we know...” =————p “meta-science” (loannidis et al., 2015; Marsden & Plonsky, 2019)
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EREEToF : Ammar & Spada (2006)

SSLA, 28, 543-574. Printed in the United States of America.
DOLE 10.1017/50272263106060268
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Université de Montréal

Nina Spada
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Methodology

Research context. The study was conducted in intensive English as a sec-
ond language (ESL) programs in Montreal. Intensive ESL programs are offered
in French language schools at either grade 5 or grade 6. Although there are
different models of intensive ESL (Collins, Halter, Lightbown, & Spada, 1999),
the most popular is the 5-month/5-month model. In this model, students study
English all day, every day for 5 months of the school year. The remaining 5
months are devoted to the regular curriculum subjects (i.e., math, science,
etc.) taught in French. During the ESL portion of the school year, students
receive communicative instruction with an emphasis on meaning rather than
form. In accordance with the Ministry of Education of Quebec’s (MEQ) guide-
lines for ESL instruction that were in effect when the experimental programs
were developed, intensive teachers emphasize fluency through activities that
primarily target listening and speaking. This is sometimes done at the expense
of the development of reading and writing skills and, especially, grammatical
accuracy (Lightbown & Spada, 1994).
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Schools. The study was conducted in three classes in three primary
schools in the Montreal area. These were selected after conducting prelimi-
nary observations in six intensive ESL classes in six schools. The goal of this
observation was twofold: (@) to determine the extent to which the teachers’
communicative orientations were comparable and @ to determine the way
in which the teachers provided CF.

The observer (the first author) used Part A of the communicative orienta-
tion of language teaching (COLT) observation scheme (Spada & Frohlich, 1995)
to achieve the first goal. COLT has been used to describe the instructional
practices and procedures in approximately 50 intensive ESL classrooms as
well as in many other L2 and foreign language classrooms. The results have
indicated that the scheme effectively distinguishes between more or less com-
municatively oriented classrooms and characterizes these differences along
several dimensions (e.g., activity type, participant organization, content [form/
meaning], student modality). Using COLT Part A, 3 hr of classroom instruction
from each teacher were observed and coded in real time by the researcher
sitting at the back of the class. The results indicated that the six teachers had
comparable teaching styles; that is, there was virtually no explicit instruction
with regard to form and there was a clear emphasis on the expression of mean-
ing via oral communicative activities. Although all teachers reported that some



reading activities were done each week, these were not observed during the
researcher’s visits. These findings are consistent with those observed in other
intensive ESL classrooms.

To determine whether and how teachers provided CF, a category was added

to Part A of the COLT scheme to distinguish between the two types of feed- 6 BDEERDETIEZ7 41— F
back of particular interest to the study—namely recasts and prompts. All Ny IDEZR%=EHER

other techniques were grouped under the category “other.” Another cat-

egory (“ignore”) was included to keep a record of the errors to which teach-

ers did not react (see Appendix A). These data were collected during the 62

same 3-hr period during which the COLT Part A categories were coded.’ =-1RY
The coding of the CF moves on the part of the teachers in the six classes

revealed that five of them reacted to most of their students’ oral errors, and

one teacher ignored virtually all of them. The CF behaviors of the teachers

were observed during different activities in each class. Among the five who

provided CF, one teacher responded only with recasts, two used a variety of

techniques, with prompts being the most frequent (i.e., between 40% and 50%),’

the fourth teacher did not use one particular technique more than another,

and the last teacher provided explicit correction most of the time. Based on

these findings, three teachers were selected to participate in the present study:

the recaster (T1), one of the prompters (T2), and the teacher who ignored her

students’ errors (T3). All three teachers were either native speakers of French

or French/English bilinguals. These teachers were assigned to two experimen-

tal groups (recasts vs. prompts) and a control group.




Care was taken to assign teachers to the treatment conditions that were
similar to and compatible with their normal CF behavior. This was done to
avoid any salience that might be added to the treatments if teachers were
asked to teach in a way that differed from their habitual teaching style. This
was particularly important for the recast and control conditions.®

6 BDEERDETIEZ 14— F
Ny IDERZF =R

Recast&& PromptE1& STIE7 4 — F/Nw 7 L7y
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A Journal of Research in Language Studies
Language Learning ISSN 0023-8333

CONCEPTUAL REVIEW ARTICLE

(Why) Are Open Research Practices the
Future for the Study of Language Learning?

Emma Marsden =@ and Kara Morgan-Short “=/P

aUniversity of York PUniversity of lllinois Chicago
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Marsden et al. (2018)
1973F-2015F F DY v —F L3 (LL, MLJ, SSLA, AP, FLA)
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0.7 % (35%/5000%)

VOLUME 52 PART 1 JANUARY 2019 Vol. 40 No. 4 Decombar 2018

Studies in
Second

Replication Research
in Applied Linguistics

tdited by Graeme Porte

language

teaching Language

Acquisition

SURVEYS AND STUDIES
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OPEN MATERIALS

f‘@“ IRIS

Instruments and data for research in language studies

IRIS is a free, searchable, up- and downloadable collection of
datasets and instruments, materials, and stimuli that are used to elicit
data for research into first, second, and foreign languages.
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"@ IR S Home Submit Search and Download

Information  Support  Login

Filter your results

Search query:

© All records | ® Records with materials
Type of Material

Select...

Author of Publication

Suzuki, Yuichi x

General Research Area

Select...

Linguistic Feature

Select...

Language being used/learned

Search results for "grammar”

These search results may contain some records which hold information about materials but IRIS does not
(yet) hold the materials themselves. If you need these materials, we recommend that you contact the
author(s) of the research.

Results 1 - 10 of 13 Results per page 10 v  Sort by Publication date v

Current filters: Contains Files: Yes x  Creators: Suzuki, Yuichi x or Clear all filters x

Stimuli list (for rule application test) - consonant-ending-stem verbs and novel verbs

References for publications: Suzuki & DeKeyser (2015)

General Research Area(s): unknown

Type of material: Grammar test / Morphosyntax test; Instructional / Intervention / Teaching / Training
materials

Language being used/learned: Japanese

View more details/download

Picture-sentence completion task

References for publications: Suzuki & DeKeyser (2015)

General Research Area(s): unknown

Type of material: Grammar test / Morphosyntax test; Picture description
Language being used/learned: Japanese

View more details/download
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PREREGISTERED

A Journal of Research in Language Studies
Language Learning ISSN 0023-8333

REGISTERED REPORT

Costs and Benefits of Spacing for Second
Language Vocabulary Learning: Does
Relearning Override the Positive and

Negative Effects of Spacing?@© @

Tatsuya Nakata """ ,2 Yuichi Suzuki “*",P
and Xuehong (Stella) He “=°°

2Rikkyo University °Kanagawa University °Nagoya University of Commerce and Business
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MERXDEARE, HARBUNADANT-BABIZZ S

OASS

Open Accessible Summaries In Language Studies

OASIS summaries are one-page descriptions of research articles on
language learning, language teaching, and multilingualism that have
been published in peer-reviewed journals listed on the Social Science
Citation Index or the Arts and Humanities Citation Index.
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Supporting journals

OASIS aims to be a sustainable resource. A crucial part of our sustainability strategy is involving international peer-reviewed journals in the initiative. The following journals are requiring all
their authors to write OASIS summaries:

« Language Learning
¢ Studies in Second Language Acquisition
« TESOL Quarterly

¢ The Modern Language Journal Downloads

The following journals request and strongly encourage authors of accepted articles to write a summary of their work:

¢ |Innovation in Language Learning and Teaching (opt out policy) 55,467

¢ Language Teaching Research (opt out policy)

« International Review of Applied Linguistics in Language Teaching (updated May 2023)
« Journal of Language, Identity, and Education

¢ Language Awareness

¢ Language Testing

« ReCALL

¢ System

The following journals invite authors to write a summary (some via letters to authors; some on the journal website):

A
¢ International Journal of Bilingual Education and Bilingualism ( é
Foreign Language Annals

« Language and Education Slgﬂ UD to our WeEkly emall

Language Learning and Technology with links to all new summaries
Second Language Research
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Hanzawa, K., & Suzuki, Y. (2023). How do learners perceive
task repetition? Distributed practice effects on
engagement and metacognitive judgment. The Modern
Language Journal, Early View, 1-28.

WILEY
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Hanzawa, K. & Suzuki, Y. (2023). Foreign language learners’ perception of speaking task repetition: Distributed practice effects on emotional
engagement and metacognitive judgement. Modern Language Journal, 107, 2. https://doi.org/10.1111/modl.12843

How do students perceive task repetition practice and does it relate to their L2 development?
What this research was about and why it is important

Despite the accumulating evidence confirming the benefits of task repetition, some teachers are reluctant to use it in
their classrooms for fear of its negative impact on learners' perception of the task. Focusing on metacognitive judgment
(i.e., learners' judgment of the repetition task effectiveness) and emotional engagement (i.e., learners' affective reactions
during task performance), this study probed into the perception and the fluency development of 64 Japanese learners of
English who engaged in the individual repetition task six times under one of three repetition schedules (massed, short-
spaced, and long-spaced condition). The results revealed that while task repetition was perceived as an effective and
engaging activity by all three groups, the spacing involved higher perceived effectiveness and emotional engagement as
well as a more accurate judgment of their L2 fluency development.

What the researchers did

e The study sample comprised 64 first-year Japanese learners of English in three intact classes.

e The participants engaged in an individual/monologue (rather than paired) speaking task six times under one of three
repetition schedules: massed condition (performing the same task six times consecutively), a short-spaced condition
(performing the task three times in the beginning and at the end of a class hour), or a long-spaced condition
(performing the task six times over a two-week period, three times per week).

e Immediately after the intervention, the participants completed a questionnaire focusing on two dimensions of
learners’ perception toward task repetition (emotional engagement and metacognitive judgement).

e [ecarners' fluency gain scores (i.e., mean length of run) during the repetition task were measured to examine the
relationship between learners' perception (emotional engagement and metacognitive judgment) and their fluency
development.

What the researchers found

e Regardless of the repetition schedule, all study participants found task repetition beneficial, with 45 performances
perceived as the most effective.

e The spaced groups (i.e., short-spaced and long-spaced groups), however, found a larger number of repetitions useful
than the massed group.

e Principle component analysis revealed that the learners' emotional engagement was divided into "enjoyment" and
"concentration." The spaced groups reported higher enjoyment and concentration than the massed group.

e The results of the relationship between fluency gains and the learners' perception revealed that the metacognitive
judgment was related to the fluency gains in the short-spaced group only. For the massed group, metacognitive
judgment was correlated with enjoyment, but not fluency gains. The finding suggests that while the short-spaced
group made accurate metacognitive judgement of their fluency gains, learners in the massed practice condition
overestimated their fluency gains, possibly due to enjoyment and illusion of high competence.

Things to consider

e Despite the potential negative concern raised by some teachers, the students in the current study perceived task
repetition practice to be effective even in the individual narration task involving six performances.

e ]t is important to note that the practice schedule may influence learners’ perception during task repetition practice
as well as ongoing fluency development.

e Specifically, short interval (inserting a gap within a class) seems more optimal than long interval (inserting a week-
long gap), which can lead to not only higher perceived effectiveness and emotional engagement but also accurate
judgment of the learners’ improvement.

e In order to implement the task repetition practice successfully, however, types of task repetition and learner
characteristics (including educational settings) may need to be considered (e.g., the current Japanese participants
might have considered repetition more acceptable practice).

Material, data, open access article: Materials are available from https://www.iris-database.org
How to cite this summary: Hanzawa, K. (2023). How do students perceive task repetition task and does it relate to their L2 development? OASIS 4 O
Summary of Hanzawa & Suzuki (2023) in The Modern Language Journal. https://oasis-database.org

This ry has a CC BY-NC-SA license.
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